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Our Vision
We aspire to be a community living life in all its fullness. We share, care, learn and love with God, valuing the dignity and respect of all humanity and creation. Through the power of the Holy Spirit Jesus’ Kingdom comes and everyone can flourish together.
Our Mission
‘Sharing, caring, learning and loving with God.’
Our Values
Friendship, Perseverance, Respect, Trust, Thankfulness, Humility, Generosity, Forgiveness, Courage, Peace, Compassion, Responsibility
Our 6 Key ideals that underpin our vision

	
	Uphold the Values of God
	

	Nurture Creativity, Encourage Curiosity
	Learning Together, Flourishing Together
	Connecting Communities

	
	Stimulating Surroundings
	

	
	One Message 

	


Understanding our vision
Our 6 key ideals were created through the input of all stakeholders as being important factors in what we want from our school every day.
‘We aspire to be a community living life in all its fullness’ (John 10:10) Church of England vision for Education
‘Sharing, Caring, Learning and Loving with God’ (School’s mission statement)
‘Valuing the dignity and respect of all humanity and all creation’ (Reference to Jonah and the Whale and the Church of England vision)
 ‘Through the power of the Holy Spirit’ (The importance of the Holy trinity and that we can’t do it alone. We must work together.)
‘Jesus’ kingdom comes.’  (Themed verse, Lord ’s Prayer and the goal of the school for us to create a peaceful and successful kingdom)
Flourish: Achievement
Together: Community 


At St Mary’s we believe that the key to successful learning is the importance of high self-esteem and that research (Assessment Reform Group, 1999) indicates that the following factors can improve learning:

· Effective feedback to pupils
· Active involvement of pupils in their own learning
· Adjustment of teaching to take account of the results of assessment through adaptive and responsive teaching
· The need for pupils to assess themselves and understand how to improve
· Age-appropriate feedback where pupils see next steps (verbal and/or written)
· A confidence that every child can improve

Responsive Teaching

At St Mary’s we use responsive teaching approaches when implementing our curriculum alongside Rosenshine’s principles of effective teaching.
We adopt the mindset that pupils haven’t learnt anything until teachers have evidence to suggest otherwise.

The three parts of responsiveness are:
Cognizant of – What they understand, where they are stuck and what next
Sensitive to: Accepting mistakes and misconceptions and take children beyond their misconceptions
Behaviourally supporting of: Adapting teaching to meet the needs of pupils.

Defining Learning
At St Mary’s we define learning as a lasting change in pupils’ capabilities of understanding
Performance is an immediate change in behaviour or knowledge that can be observed and measured in the moment but it is not evidence that learning has occurred. We therefore provide tasks that enable us to assess all pupils at that point.

Simple Model of Memory by Daniel Willingham
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We use this model to remind us to:
· Minimise distractions for attention and focus to learn
· We are unlikely to learn something if we have only heard it once
· We can only attend to one thing at a time and the working memory cannot take lots of information at once
· Working memory is limited in capacity
Cognitive Load Theory
Our working memory can only handle a limited amount of information at once. Content must be broken down. Working memory is limited in its capacity. We are therefore selective with regards to the key information that children need within a lesson.
Therefore, we need:
· Clarity in the key focus of the lesson
· To reduce distractions and consider our environment
· Clear consistency in routines
· To break content down into manageable chunks
· To revisit prior learning 
· To provide models and scaffolds
· To provide carefully considered explanations 
Novices and Experts
Novices lack background knowledge and rely on working memory. They see superficial details and experience cognitive over lad. They need explicit guidance and clear steps. They struggle to transfer principles and new concepts. Problem solving requires scaffolding and clear steps.
Experts have a lot of background knowledge and use their long-time memory. They can se underlying structures and are less likely to be overloaded. Problem solving is intuitive. They can transfer principles between domains.
At St Mary’s novices that lack fundamental knowledge need more teacher guidance. Experts can work more independently as they have increased ability. Experts don’t require so many steps. The teachers at St Mary’s therefore reduce the steps and scaffolds required from novice to expert.

Assessment
At St Mary’s we see assessment as a systemic collection, review and use of information carried out to see what children know and how it informs next steps. It is a measure and a support of learning. 
E.g. Pose, Pause, Pounce and Bounce
We consider the thinking/participation ratio
Thinking = how hard to pupils have to think when participating?
Participation = How many pupils are participating and how often 
We therefore plan tasks that ensure maximum thinking and participation so that we can achieve higher rates of success. 

Retrieval Practice and Spaced Practice
With retrieval and spaced practice, children can recall and have a better chance of remembering their learning. 
How do we build retrieval into our teaching?
· We begin our lessons with a short review
· We review weekly, monthly and termly
· We use knowledge organisers
· We return to the focus of learning as many times as possible within a lesson
How do we build explicit teaching into our practice?
· Clear, direct instruction
· Mastery approach, my turn, your turn to ensure everyone is keeping up
· Present new information into small steps
· Use models 
· Scaffold
· Plan for the use of key vocabulary
How do we frame responsive teaching?
· Where do they need to get to?
· Where are they now?
· How am I going to move them from their starting point to their target?

We believe that pupils are likely to be learning effectively when they are:

· Working in a positive, encouraging and stimulating environment
· Actively involved in their own learning
· Given effective feedback
· Provided with tasks that have been adjusted according to their needs
· Involved in the planning, organisation and evaluation of their work
· Undertaking challenging activities which are appropriate for their age and abilities
· Clear about what they are trying to achieve and how their work can be improved
· Seeking and getting help when needed
· Given opportunities to work in a range of situations e.g. on their own, with a partner, in small groups and in whole class teaching situations
· Well- motivated
· Staying on task throughout and maintaining a good work rate
· Self-evaluative and peer assessment 
· Able to fully participate
· Encouraged to become independent learners
· Feeling safe
· In good health; both mentally and physically

We believe that pupils are likely to be ineffective in their learning and therefore making less progress than expected when they:

· Are unsure about what they are supposed to be doing
· Are occupied by purposeless teaching activities
· Find work unduly hard, or too easy
· Are unsure how to improve
· Work at too slow or too fast a pace
· Are poorly motivated or working in an unsupportive environment
· Feel afraid to make mistakes
· Have poor mental health 
· When they don’t feel safe and secure

Planning
· Learning intentions must be clear
· Plans should show any day to day adjustments where needed
· Planned lessons may be adjusted if deemed necessary
· Success Criteria used
· Key questions included
· Appropriate scaffolded activities
· Extension activities where appropriate


Sharing Learning Intentions
Where Learning Intentions (LI) are shared, pupil learning, motivation and achievement can be significantly improved.  It is important that children know what they must concentrate on and the purpose of the task.
· LI should be in child-speak e.g. LI   - to explore narrative order and identify and map out the main stages of a story becomes – 
· ‘To order your own and other stories’
· Learning intentions should be separated from the activity instructions. E.g. Can you blend colours rather than Can you paint a rainbow?
· LI are typed on stickers and stuck on pieces of work/ in books. 
· LI should be clear and shared with children in all lessons and explained to the children although it can sometimes be of benefit not to give these at start or too early.  Vary approaches.
· Tasks must match the LI e.g. Can you find numbers up to 10? May involve children in pairs counting piles of objects and matching them with numeral cards.
· Success criteria should be created by the teacher or with the children, when appropriate, so that the children will know when they have achieved the LI  

Pupil Self-Evaluation
· Learners need to be responsible for their own learning and studies have shown that self-evaluation improves achievement.  Children will need support in how to do this and responses will need to be modelled throughout the year.
· These sessions should be used to inform planning and help teachers to value pupil’s contributions.
· Questions should be linked with the LI, e.g. What are you most pleased with about understanding pushes and pulls? What have you learnt about pushes and pulls? 
· A variety of approaches should be used to answer these questions – whole-class responses, group responses, paired response or written individual ones.  A balance of all of these approaches should be used. 
· Plenary can be used for self-evaluation and to preview/share the next session.

Feedback (Also see Assessment Policy) 
Ensure that the children understand that making mistakes is an important part of learning and helps them to improve.

· Feedback should focus on LI. The main purpose of marking should be to give information to children about how well they have done against the LI.
· Marking must be manageable and follow the Assessment Policy 
· Focus on spelling or handwriting should be done across all areas of the curriculum.
· Only give written feedback on what children were asked to pay attention to. 
· Marking should follow the Assessment Policy. Useful improvements comments are:
· Reminders e.g. What else could you say here?
· Scaffolds e.g. What was the dog’s tail doing?  ‘The dog was angry so he....’ ‘Describe the expression on the dog’s face.’
· This need not be done on every piece of work 
· Shared marking where a piece of work from another class or previous year group is used is also useful.
· Time must be given, at the discretion of the class teacher, for children to be given the chance to make an improvement on the same piece of work where necessary and planning should reflect this day to day adjustment.
· Where work is marked after the lesson, ensure that the children can read comments or there is time set aside for them to have the comment read to them.


Questioning
· Each child should be allocated a talking partner and ideally these will be of a mixed ability.  Where children have a talking partner to discuss ideas before offering an idea to the teacher, responses from the class are much greater.
· When asking questions, teachers should endeavour to allow a sufficient amount of thinking time 
· Thinking can also take place in small groups.
· Talking partners should be used frequently in all lessons where children are being asked to respond.
· When few children respond to questions talking partners should then be used to improve participation.
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